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RESUMEN 
 
         Este proyecto de investigación tuvo como fin responder tres preguntas: La 
primera es ¿ Cómo responden los estudiantes de primer semestre de la 
licenciatura en la enseñanza de la lengua inglesa en clases que integren 
contenido y lengua a la vez (Content Based Language Instructions)?, segundo  
¿Cuál es el impacto de CBLI en el proceso de aprendizaje del inglés a través 
de contenidos en estudiantes de primer semestre que se están preparando 
como profesores en  inglés? y ¿Qué conlleva diseñar e implementar clases que 
sigan los principios de CBLI? De la misma manera, las respuestas a estas 
preguntas fueron reportadas en la sección de resultados. Durante el proceso de 
la investigación, los métodos que utilizamos para recopilar los datos fueron: 
diarios, observaciones, y una entrevista. 
Los resultados de este estudio revelaron un efecto positivo hacia la 
aplicación de CBLI ya que los estudiantes respondieron de una forma eficaz a 
las actividades,  y los objetivos de las lecciones se lograron  en términos de 
lenguaje y contenido. Además las respuestas de los estudiantes  en la 
entrevista, reflejan que ellos tomaron ventaja de las clases y además los 
aprendices expresaron que les gustó la metodología de enseñanza. 
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ABSTRACT 
 
This research project intended to respond three questions: the first one is 
how do first-semester pre-services English teachers from the licenciatura 
program respond to lessons that integrate content and language at the same 
time (Content Based Language Instructions)?, secondly what is the impact of 
CBLI on the process of learning English through content in first-semester pre-
service English teachers? And what does it take to design and implement 
instructions that follow the content based language instructions? In the same 
way, the answers to these questions were reported in the findings section. 
During the research process, the methods that we used to collect the data were: 
journals, observations and an interview. 
The results of this study revealed a positive effect toward the 
implementation of CBLI since the students responded successfully to the 
activities and to the lessons objectives which were achieved in terms of 
language and content. Besides, in the interview the students‟ answers reflect 
that they took advantage of those lessons, in addition, the learners expressed 
that they liked the teaching methodology. 
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INTRODUCTION 
 
From the concerns that we had because grammar based lessons 
takes place in many English classroom settings, and such emphasis on the 
“rules” of the English language has taken away opportunities for using 
English with oral purposes; In this study, we intend to show, how an 
instructional approach called Content Based Language Instruction which 
integrates content and language, lead the students to interact around 
Colombian cultural issues. In the second chapter, we show a deep 
explanation of our study about what our research project refers to; besides, 
we mention the research questions that guided the study. Then, we 
introduce the main theories utilized to support our research project in a 
section called literature review. After that, we explain the methodology 
employed to develop our study, this section includes: the context, the 
participants, our researchers profile, the instructional design, the data 
collection methods, and the data analysis. Once the data was analyzed, the 
findings were reported.  
Finally, we make the discussion section confronting our findings with 
the theories sited on the literature review. Therefore, we write the 
instructional /research implications and the conclusions. 
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1. STATEMENT OF THE PROBLEM AND RATIONALE 
 
Our experience as students of English as a foreign language tells us that 
the English language teaching we have been exposed to has mainly 
emphasized learning English for the sake of the language. Our courses have 
mostly focused on the structure of the language (e.g., grammar, syntax), which 
are important aspects of language teaching. Nevertheless, we have noticed that 
such emphasis on the “rules” of the English language has taken away 
opportunities for using English for purposes other than “just getting the right 
structure”. We agree with Gardner‟s (1988) statement that keeping down 
English teaching to the instruction of grammar gives students opportunities to 
use the second language orally and meaningfully (as cited in Lynch, 2007). 
More recent approaches to language teaching view the language not 
only as an aim, but also as a tool in order to access information and to acquire 
content. From communicative perspectives on language learning, we know that 
if students see the need for interacting with their classmates to learn new 
information and to give their opinions about class topics, the learning of a 
language becomes not only more interesting, but also more effective. When 
language is used with a meaningful purpose, the learning process is more 
significant for the student. Briton & Wesche (1989) state that “people learn a 
second language more successfully when they use the language as a means of 
acquiring information rather than as an end in itself” (p. 207, as cited by 
Richards & Rodgers, 2001). Language lessons that focus only on teaching 
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students grammatical structures are lessons that focus on language only, not on 
meaningful information. In a second language learning context, grammar is 
important because it helps learners to use the language accurately, which at the 
same time enables learners to communicate clear messages (Richards & 
Rodgers, 2001). However, language lessons that only target grammar take 
away valuable opportunities for students to interact and to learn through the 
language. So, to reconcile how much grammar or how much content to teach, 
we can think about language lessons that present interesting topics and 
opportunities for interaction, where the grammatical structures are embedded in 
the language taught by the teacher. With this idea we do not imply that the 
teachers in our program who have taught grammar explicitly have implemented 
inappropriate teaching. We mean that lesson can be designed bearing in mind 
that the target structures of the language can be implicit in the content.  
Content-Based Language Teaching (CBLI) is an instructional approach 
to link the instruction of language and the instruction of content. CBLI allows 
learners to access information through the language they are learning. 
“Teaching content through a second language creates opportunities for 
students to think, discuss and share information, and also provides meaningful 
contexts for language learning” (p. 206, Richards & Rodgers, 2001). It is 
possible to learn a language through content if teachers employ strategies and 
techniques to teach content to English language learners (ELLs) to make 
comprehensible utterances. The above statement refers to the meaning of a 
“sheltered instruction”  
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(Echevarria & Graves, 2007) teaching content through language is a feasible 
goal in the EFL classroom.  
The Colombian standards for English language teaching (ELT) in K-11 
(Estándares Básicos para la Enseñanza de Inglés, 2007) establish that 
students in 11th grade should reach a BI.2 English proficiency level. This 
means that an 11th-grade student in a Colombian school should be able, for 
example, to establish and participate in conversations, expressing and 
explaining their knowledge, opinions, ideas, and needs. We believe that lessons 
based on CBLI can promote these abilities, where students develop their 
proficiency level of the foreign language with the purpose of understanding and 
being able to address content. CBLI can help students to achieve the English 
proficiency requirements established in the Colombian ELT standards for the 11 
grade because CBLI has components such as sheltered techniques (Audio 
visual aids, modeling, language and content objectives, etc.), which enable a 
communicative environment in the classrooms where the students can 
participate actively and meaningfully through English. CBLI facilitates the 
creation of context where learners see the need to use the foreign language to 
learn or to access information. (Wesche & Skehan, 2002).  
According to the English results in the Instituto Colombiano de Fomento 
a la Educación Superior (ICFES) tests from 2000 to 2009, Colombian students 
have not achieved the required average which is 50% as minimum. It is noticed 
by the English teachers at the university whom detect the students‟ weakness in 
English basic level. From our experience as Colombian students, we are aware 
of the low quality of English teaching in schools, we were taught through the 
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grammar translation method, where teachers communicated mostly in Spanish 
and the activities did not expose to the students to use the language orally and 
spontaneously. A consequence of poor English language teaching in Colombian 
schools is that high-school graduates who want to become professional English 
teachers enter English licenciatura programs with significant weaknesses in 
language and in the ways they view English teaching methodologies. 
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2. OUR STUDY 
 
To address the issue of teaching English communicatively and with 
content and language objectives, we attempt in this study to use the principles 
of CBLI to design and implement English lessons targeted to students with 
Basic English proficiency. Our purpose is to instruct the students in English 
about elements of Colombian folklore and information about Colombia that may 
be unknown to the students, despite the fact that they are Colombian. We found 
relevance in developing our instruction around culturally-relevant topics 
because they may provide opportunities for students to apply previous 
knowledge they have about their country and culture to participate in class 
activities, and also to expand their knowledge of the culture and folklore of their 
country. Our study aligns with the idea that “language teaching has a significant 
role in developing young people critical awareness of their own and other 
societies” (Melde, 1987 cited in Byram and Morgan, 1994, p. 3). 
Our study was guided by the following research questions: 
1. How do first-semester pre-services English teachers respond to English 
CBLI? 
2. What is the impact of CBLI on the process of learning English through 
content in first-semester pre-service English teachers?  
3. What does it take to design and implement instruction that follows the content 
based language instruction? 
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3. LITERATURE REVIEW 
 CBLI and Communicative Language Instruction: In this section, we 
refer to two important aspects of Pessoa et al. s‟ (2007) finding in their study 
about how content based instruction (CBI) is appropriated, understood and 
carried out in practice by foreign language learners. Pessoa et al. (2007) also 
found that interactions in the classroom raise two important issues. First, 
despite the graduate teacher-education program in southwestern Pennsylvania 
in sixth grade is based on content, the oral interaction among teachers with 
students seems to be focused on language form rather than discussions of 
academic content. Second, even when teachers have the same curricular 
goals, they develop their practice differently in relation with content-related 
tasks. These findings suggest that CBLI is not easy to carry out, and we must to 
work hard in designing and implementing our instruction so that the students 
use the language to discuss about topics that we will present in our lessons, 
and the learning grammar features will be taught implicitly.   
Opportunities to use the language orally in class helped to develop 
grammar. Tsou (2005) cites Swain's (1985) to refer to the “output hypothesis" in 
which the learners need the chance for producing language orally with the 
purpose to achieve high level in grammar and to speak accurately. This is 
relevant for our study because the main point in this study is to develop the oral 
skill in our students and at the same time, to acquire grammar features. 
Exploring  Content Based Language Teaching 
14 
 
Tsou (2005) cited Pica et al. (1996) to claim that the oral interaction in 
classroom allows learners to use new vocabulary in real contexts and the 
grammar rules that they have been learning during different language lessons.  
Tsou (2005) showed a finding from Lim et al. (1992) to point out that the 
students who participate in class orally, achieve their academic goals easily and 
become more successful using the language than those students who are 
passive. In our study our role is to encourage our learners to interact and 
participate in the classroom so that students use English to speak about their 
own cultural background. 
Tsou (2005) also found that the activities and exercises that were 
implemented in her study about the application of a treatment called  
participation instruction (PI) for getting students to respond in a foreign 
language classroom in Taiwanese students at the university from the freshman 
English class   were useful to improve the student‟s participation. Those 
activities and exercises are: "speech; the emphasis of participation"; 
"participation and debate"; "watching videotape which was about participation 
as content. Besides PI provided multiple types of activities, this instruction also 
increased motivation for language learning. It could be shown in the 
experimental group of students from this study that had positive attitudes 
towards the implementation of PI. These oral activities were implemented in the 
development of our lessons where the aim was that our participants felt 
motivated to produce the English language through debates or discussions 
about topics related to the Colombian Culture. To achieve the majority of those 
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positive aspects that students showed in Tsous‟ study towards the 
implementation of PI is our intention. 
Grim (2008) found that the effectiveness of content enriched instruction 
with the integration of focus on form was clear to conclude that in second and 
third semester groups was a satisfactory application where learners in their pre 
-posttests showed that truly, they could learned all of the three important thing 
in this study (grammar, vocabulary and culture) at the same time. This finding 
made us think about how we might show in our lessons the cultural topics as 
content, Integrating grammar, vocabulary and culture, and we thought that this 
instructions could be designed by us using the method CBLI which is effective 
for integrating grammar and content features. 
Definitions of Culture: The content of our lessons was emphasized on 
Colombian folklore, which is part of the Colombian culture. In this section, we 
provided definitions of culture and folklore that were appropriated for this study. 
For anthropologists and other behavioral scientists, culture is the full 
range of learned human behavior patterns.  O‟Neil (2006) defines culture 
drawing from the pioneer English anthropologist Tylor (1871), who stated that 
culture is a compilation of aspects of life such as knowledge, beliefs, art, law, 
morals, customs, and other components which make people be part of a 
specific society.  
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Richards & Schmidt, (2002) define culture as a group of people who 
shares a common social space, history and ways of life for perceiving, 
believing, evaluating and acting.  
When we try to adopt new speech patterns, we are to some extent giving 
up markers of our own identity in order to adopt those of another cultural group 
and therefore their language (Littlewood cited in Byram & Morgan, 1994).  
Culture, Language and Cognition: Evidence from a variety of 
disciplines has established strong connections between culture, language and 
cognition (Ledoux cited in Lantolf & Thorne, 2006). These connections lead us 
to think that our project can achieve positive results in terms of integrating 
cultural background knowledge to expand those cultural knowledge, besides, 
the language learning.  
Definition of Folklore: Folklore as part of Colombian culture is defined 
as the traditional beliefs, practices, customs, stories, jokes, and songs; (etc.) of 
a people, handed down orally or behaviorally from individual to individual. 
Emery (2010).  
Sheltered instruction: It consists of a set of techniques and activities 
that make the content understandable for English learners, techniques such as: 
key vocabulary, adapted content, language and content objective, clarification in 
L1 appropriate speech for proficiency level, supplementary materials and 
student background instructions. Echavarria & Graves (2007) these techniques 
were the key to improve our way to teach. 
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Echevarria and Graves (2007) also affirm that: “Because many integral 
features of sheltered instructions mirror general best teaching practices, good 
teachers who use a variety of techniques to make content clear are already on 
their way to implementing sheltered instruction in their classes”. As in our 
lessons based on content language instructions, the use of sheltered 
techniques may well facilitate the teaching and learning development.  
According to Vigostky cited by Raymond in Van Der Stuyf. (2002) 
scaffolding is “the role of teachers and others in supporting the learner‟s 
development and providing support structures to get to that next stage or level” 
this statement align with Hartman (2002) cited in Van Der Stuyf (2002) who 
mentions some of the supports that scaffolds include “In the educational setting, 
scaffolds may include models, cues, prompts, hints, partial solutions, think-
aloud modeling and direct instruction”, we intent to scaffold our students in 
different ways, including some of the Van Der stuyf strategies and some extra 
which become necessary to give the students support. 
Echavarria et al. (2000) cited in the Bilingual and Compensatory 
Education Resource Team (2002), claim that “modeling correct English after a 
student has made a pronunciation or grammar error can gently but effectively 
instill appropriate usage”. The modeling strategy could allow us to provide 
feedback when we faced a student making mistakes.  In the implementation of 
this study we can take into account this teaching strategy to give to our students 
examples to follow an activity in order that may avoid mistakes when they are 
performing the activity.  
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Echavarria et al (2000) cited in the Bilingual and Compensatory 
Education Resource Team (2002) defines “demonstration: Model step-by-step 
completion of tasks, or model language to use with presentations. This scaffolds 
and enhances learning”. This statement made us think that the implementation 
of modeling has many advantages to develop activities. In our case, we 
intended to model oral activities such as: dialogues, hence, we provided to our 
students the expressions or vocabulary that they needed to do the activity. 
Scaffolding and modeling were the kind of techniques that allowed us to 
encourage the students to achieve the language and content intended for the 
lesson, Echavarria et al (2000) cited in the Bilingual and Compensatory 
Education Resource Team (2002) reinforce this finding pointing out that 
“Content objectives must be clearly supported by lesson delivery, allow students 
to know direction of the lesson, supply way for students and teacher to evaluate 
lesson in light of content objectives”. If we establish content objectives to our 
lessons, we can have a focus on what we were teaching. In addition, Rohwer & 
Wandberg, (2010) state that “content objectives define the essential intended 
knowledge of the discipline”. In our study, the content objectives allowed us to 
classify the most important aspects of the topic related to the Colombian 
culture.  
Besides content objectives, we may incorporate in our lessons, language 
objectives as Rohwer & Wandberg, (2010) suggest that the language objectives 
will specifically define what learning is expected in terms of the language. In this 
study the language objectives and functions permitted us to have a clear 
direction of the class in terms of the language aims that students should 
achieve in the lessons. 
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What Echavarria et al (2000) cited in the Bilingual and Compensatory 
Education Resource Team (2002) affirms that “Pictures, Photos, and Visuals: 
provide visual support to harder concepts. Helps relate to prior knowledge and 
oral presentations. Include models, charts, overheads, maps, and timelines as 
you are presenting concepts”. And “Multimedia: film clips, songs and chants, 
posters, computer games, etc.--related to concept solidify key concepts into the 
deep memory”. In the present study, we used some of the audio visual 
materials which were significant, such as: power point presentations, images 
and audio recordings which helped us as tools to make easier and 
comprehensible the information for the students. The audio visual aids were 
used as a support to explain vocabulary, to present the topic, and to catch the 
students‟ attention. 
With regards to Echavarria et al. (2000) cited in the Bilingual and 
Compensatory Education Resource Team (2002) whose  argue that “providing 
Feedback clarifies and corrects misconceptions, develops students‟ proficiency 
in English, allows for paraphrasing students‟ responses in correct English and 
complete sentences and regularly give feedback to students on their output”. 
Another similar theory related to the Echavarria‟s et al. (2000) assertion about 
providing feedback, is the Harmer‟s (1998) statement who says that “Correction 
helps students to clarify their understanding of the meaning and construction of 
the language. It is a vital part of the teachers‟ role, and something which the 
teacher is uniquely able to provide…”, when the students needed help to 
express an idea, we became in a support of the language learning during our 
teaching practices, by providing feedback to our students with the purpose that 
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they constantly show a development of their learning about the content and 
language.  
What Brown, H. (1994) claims about “Nonverbal messages are very 
powerful. In language classes, especially, where students may not have all the 
skills they needed to decipher verbal language, their attention is drawn to 
nonverbal communication. Use facial and hand gestures to enhance meaning of 
words and sentences that might otherwise be unclear.” In addition, what Miller, 
P. (2005) “Body movements and gestures are another way we communicate 
meaning… body movements can support or reject the spoken word. They 
should . . . confirm the verbal messages the teacher is giving”. Those premises 
brought a lot of benefits during the implementation of our study, because the 
teachers‟ body language used in the classroom and also it was a great support 
for students to understand what we intended to teach, such as: clarification of 
meanings, the commands and the instructions. 
What Echavarria et al. (2000) cited in the Bilingual and Compensatory 
Education Resource Team (2002) defines “Appropriate Speech: Use speech 
that is appropriate to students‟ proficiency level slow down and enunciate where 
applicable” The appropriate classroom language was carried out in our lessons 
to improve our way to address our students in different situations such as: to 
congratulate, to correct and to ask to follow an activity. 
According to Slaving, (1983); Sharan et al. (1984) cited in Nunan (1992) 
“In practical terms, collaborative learning entails students working together to 
achieve common learner goals” in our study those common goals were to 
participate in oral activities. Also Karin Rich (No Year) asserts that 
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“Collaborative group work…requires the students to use their newly learned 
language in ways that increase competency in both language and content” in 
this study we implemented oral activities in which all the participants 
collaborated themselves to complete an idea or to correct the partners‟ 
mistakes. 
 Harmer (1998) asserts that in groups, students tend to participate more 
equally, and they are also more able to experiment and use the language than 
they are in a whole class arrangement. This statement converges with 
Echavarria et al cited by the Bilingual and Compensatory Education Resource 
Team (2002), whose state that “Talking with others, either in pairs or small 
groups allows for oral rehearsal of learning” In our study, group activities must 
be included because what we intended for all the project is to maximize the 
opportunities for the students to talk, in short to develop their oral skills. 
On the other hand, with Harmer`s (1998) premise that make reference to 
“the kind of plan that teachers make for themselves can be as scrappy or as 
detailed as the teacher feels is necessary”. In our case was necessary to design 
and implement a script as a support to follow the sequence of the activities 
when we were delivering our lessons. what Richards, J. & Lochkart, C. (1996) 
state about that “this sequence of sub-activities for a lesson establishes a kind 
of format or script for the lesson…experienced teachers often have a mental 
format in mind when they think of a particular kind of lesson” . Maybe, because 
of our lack of experience, we established those kind of stronger strategies 
“script / rehearsal” to avoid problems in the lesson, in that way, we rehearsed 
our lessons before teaching them. 
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4. METHODLOGY 
          4.1 Context: The context to develop our project was on the first 
semester of the Teaching English as a Foreign Language (T.E.F.L) program 
with students at the Montessori University (pseudonyms) which is a Public 
Institution with an average of 3000   students. 
4.2 Participants: The participants in our study are five T.E.F.L first-
semester students with an age range between 17- 20 years old were. We 
invited five of the students who were taking the course again; also they were 
attending in the group of monitorias. Those students accepted to be part of 
our study and we gave five lessons outside their regular English classes.  
4.3 Researchers’ role and profile: We are two pre-service English 
teachers from ten semester of the T.E.F.L. program in the process of 
becoming teachers. We think that our English level is intermediate according 
to the standards; because we can participate in conversations in which we can 
explain our opinions and ideas about general, personal and abstract topics. 
For this project, we became closely familiarized with the principles of CBLI 
and we focused especially on content based language instruction approach. 
An additional purpose for conducting this study was that our teaching 
repertoire would be expanded through the experience of designing and 
implementing content based language instruction in the classroom. In this 
study, we were both teachers and researchers.  
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We were challenging ourselves to use CBLI to teach Basic English in 
the T.E.F.L. program, because traditionally at this level, in our licenciatura 
program, Colombian culture has not been taken into account as content to 
teach English language. From our own experience as first-semester students 
in the program we noticed that the instructions in first semester is largely 
based on English culture and all of the classes were developed based on 
decontextualized books.  
4.4 Instructional / Curricular design: We designed five lessons around 
the topics relevant to life in Colombia (see sample of lesson plan in appendix # 
1). The lesson topics were: 
1. Colombian dances. 
2. Typical food in Colombian regions. 
3. Touristic places in Colombia. 
4. People`s Profile: Regionalisms, accents and Colloquialisms used by 
Colombian people. 
5. Festivals, fairs and carnivals in Colombia. 
Aligned with the principles of CBLI, we did not always conduct our 
lessons in the same way however, each of these lessons had language and 
content objectives. Also we considered appropriate to incorporate language 
functions. We sheltered our instructions, and we used materials, such as: 
Audiovisual materials, (videos, PPP projected in a video beam and audio 
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recordings), flash cards, worksheets and posters, to provide examples and to 
go deeply into the topic. We were careful on providing sufficient input to the 
student before we asked him/her to answer any question. All of the classes 
lasted 45minutes.  
4.5 Data collection methods: To answer the research questions we 
used observations, an interview, and researchers‟ journal. (See appendixes).  
Observations: (See appendix 2) we conducted (5) observations. During 
our lessons, one of us was teaching while the other was taking notes and 
videotaping the class, and in each class we changed our roles. Our 
observations were focused on: student‟s interaction in class, engagement with 
the topic, how students responded to the activities, if the students learned 
grammar unconsciously through the activities, if the students learned about the 
content using the language and how students responded to the instruction.  
Interview: (See appendix 3) we conducted the interview with all the 5 
participants at the end of the study. The purpose of this interview was to see 
what impact did the implementation of our lessons based on teaching 
Colombian culture as content through the English Language had on students. 
The interview lasted approximately 12 minutes.  
Journal entries: (See appendix 4) to explore what it took to conduct 
CBLI in our study, each researcher jotted down in a journal about the 
challenges, concerns, doubts, frustrations and difficulties involved in designing 
and implementing our lessons.  
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4.6 DATA ANALYSIS 
 To analyze the data collected during the study, we implemented 
codification, classification and drawing conclusions. We watched the videos 
taken during the classes, we transcribed them into field notes observations, 
and then we started to make reflections and interpretations about the main 
facts taking into account the research questions. We transcribed and analyzed 
the interview. And finally we analyzed the journal entries in order to answer 
the research questions and we reported our findings. We gave to each 
participant a code (we used the initial letter of the students) e.g.: (M, G, L, D, 
K, N). To refer to the teacher we used (T), interviewer (I), and observation of 
lesson number… (OL1, OL2, etc), video of lesson number… (VL1, VL2, etc), 
and Journal entry number… (JE1.JE2, etc) We found commonalities among 
the results that emerged from the three methods used to analyze the data; we 
classified the data analyzed with three different colors, one per research 
question. The data analyzed that responded to the first question was in yellow, 
the data analyzed that responded to the second question was in blue and the 
data analyzed that responded to the third question was in red. Finally, we 
wrote our findings section as a result of the analysis.  
We were teacher-researchers, we were the instrument to collect, 
document, and analyze the data and also we designed and taught the lessons 
for the study. We were complete observers because we were part of the 
context and we were active participants in the study (Mertens, 1998).  
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5. FINDINGS 
After analyzing the data collected in our study, we found the following 
results: 
1. Teacher’s perspective towards the use of sheltered techniques. 
Sheltered techniques facilitated our teaching process, because they 
helped to develop the activities and to present the topics. Besides, they were 
the base that supported our instructions. The techniques were: scaffolding, 
Modeling, language objectives and language function, audio visual aids, the use 
of body language, giving feedback, and teacher‟ classroom language. 
Scaffolding: After implementing our first lessons, we realized that we 
needed to scaffold the students into the language that we wanted them to 
express their ideas accurately. 
From our journal entries we affirmed that: 
JE1: Without scaffolding our students to use the language orally, they won‟t have the 
opportunity to practice more complex expression or proper ways of using the language 
when they want to put their ideas together. If this content is being taught in a second 
language, which in our case is English, scaffolding language becomes even more 
important to keep in mind when planning our lessons. 
This example shows the teachers‟ concerns about how to lead the 
students to use the language orally. Then the teachers recognized the 
importance of scaffolding in this process.  
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Another example where is noticeable that the teacher should scaffold the 
students to use the language orally was in the second lesson: 
OL2: A couple goes in front. One member produces an elaborated sentence, such us 
“people from the Caribbean coast dance Mapalé and they love doing it” and the idea of 
the other student of this pair was not understandable. The observer did not understand 
what this student said. The teacher did not ask the student to clarify what she said, and 
she moved right onto the following activity.  
JE2: when I made the review of the first lesson, I was aware of the flaw that I made, due 
to I did not ask what the student wanted to say, and otherwise she could have learned 
to express her ideas better. 
The before excerpt shows that the teacher missed an opportunity to 
engage the students to use the English language to clarify what she said. 
Therefore, the teacher should provide to the students the opportunity to produce 
a comprehensible utterance. 
 
Modeling: It was difficult to include models in our lesson activities 
because we assumed that by asking the students to respond orally using a 
grammatical structure would be enough for the students to perform the activity. 
Initially, we did not include models, but then we realized that the teacher`s lack 
of modeling affected the learners‟ development of the activities because the 
students did not have examples or references to follow the activities. Therefore, 
the participants made many mistakes at the moment of performing the activities. 
The following situation happened with all the students when they faced 
the activity about organizing sentences in a coherent way. Each of them had 
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different sentences to organize, but none of them could organize it, as in the 
following case:  
OL1: While the teacher is putting on the floor a puzzle of pieces of paper with nouns, 
pronouns, verbs and complements, she explains what they have to do by saying: “now 
you are going to organize sentences about the dances, you have to organize it in a right 
way” 
The student G said to the teacher “I finished” and showed the sentence to the teacher 
(In Cartagena dance people champeta).the teacher explains to the student G how to 
organize them, by saying him: “Who dance?” And the student G changes the paper 
order “people dance in Cartagena champeta” so the teacher helped the student to 
reorganize the order of the sentence.  
The above example shows that when the teacher gave instructions 
without providing models, the students were not able to follow the activity 
accurately. The following example is taken from the video of the lesson five 
which indicates that the lack of modeling affected achieving the activity aims.  
VL5: The teacher gives to the students a chart about places of birth and places that you 
know 
Student’s 
name  
Quinchia  Cali  Bogota     
Duvan        
Michelle       
Luis Miguel       
lady       
Gustavo       
 
And she says: “please, stand up and walk around the room and ask to your partners to 
those questions that are on the chart e.g.: “place of birth is where were you born, and 
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also ask for the places you know”. The student D start asking to the student M: “place of 
birth?” and M answered: “Quinchia” and he continued asking: “place you know?” and M 
answered: “Cali, Bogota, Salento, Medellin and Santa Marta”. 
In this activity, all the students asked and answered in the same way; 
while the purpose of the activity was that the students practiced the complete 
structure of a question and gave complete answers. The teacher did not specify 
the instruction, neither had she given models for the students to follow. As a 
result, the aim of this activity was not achieved. 
Moreover, from the reflections that we made in our journals after 
designing and implementing our first class, we figured out that the lack of 
modeling had affected the development of the activities. 
JE1: Most of the students didn‟t know about the structure of a sentence, and the teacher 
didn‟t give them an example before asking them to organize sentences in a coherent 
way. This situation makes us reflect that in this lesson, the teacher did not provide 
examples to the students about how to organize a coherent sentence. 
Thereafter, we included oral models, but we figured out that Modeling in 
an oral way was not enough for these participants because they did not 
understand the instruction, thus it was necessary both oral and written models.  
The researcher-observer noticed this fact, and took as evidence the 
observation of the second lesson: 
OL2: The teacher stops playing the video and she says “here you can see the cumbia 
dance, so for example you can say something like: the cumbia dance is from the 
Atlantic coast ok? And also you can say for example the instruments of cumbia dance 
are the flute, the drums, and the bagpipes ok?” then the teacher asked them to think 
about their oral presentations. The student L asks “a presentation ritmo? Tenemos que 
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bailar?” While she smiles. So the teacher answers “no, producing sentences as I 
mentioned before, like in the cumbia dance” I see that the teacher is repeating the 
instruction to clarify what the students have to do. 
 
Taking into account the sample cited before, the observer noticed that 
the student L did not understand what the teacher was asking them to do, 
because the student asked: “¿a presentation ritmo? ¿Tenemos que bailar?” While, 
what the teacher intended to say was that the students should make an oral 
presentation about the Colombian dances, as a review of the previous lesson.  
 
The teacher who was giving the class also agreed with this fact. She 
wrote this situation on her journal after giving that class: 
JE2: “After implementing the second lesson, I recognize that it is necessary to give not 
only oral models but also written even more to students with basic proficiency level 
otherwise, the students could be confused about what they have to do”. 
 
Finally, we started to include models in a written way. Hence, by 
providing the students a written model, we ensured that they had the 
opportunity to practice the structure of the language, as well as to have a better 
understanding of the instructions to perform the activity. The observer noticed 
that providing written models to the students allowed them to use the grammar 
topic without thinking deeply about it. This fact was inferred by the observer, 
because the written models included grammar components the students 
needed to know to accomplish the activity successfully, and they were able to 
do it.  
 The following example was taken from the first observation: 
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OL1: the teacher wrote on the board “this dance is called currulao. The instruments of 
this dance are drums, clarinets, and flutes. People dance currulao in the pacific coast. 
Then the teacher said “write on your notebooks this example” and she writes on the 
board: “this dance ___ called ____.the instruments used in this dance are __ __ __. 
People ____ cumbia in ______. Then, the teacher says to the students: “we are going 
to complete a short paragraph about this dance that you already saw”. The teacher 
gives them two minutes to write on their notebooks and then she asks to the students: 
“can you read your paragraph?” so the student K starts to read her paragraph saying: 
“this dance is called Cumbia. The instruments used in this dance are: drums, bagpipes, 
flute, el llamador and guasa. People dance cumbia in the Atlantic coast” 
 
To complete the paragraph mentioned in the previous example, the 
students needed to use the knowledge they had about the grammar and the 
content that the teacher introduced at the beginning of this lesson using the 
posters which were hanged up around the classroom. This fact reflects that the 
teacher implicitly led the students to use the knowledge about the content and 
language through modeling.  
In another lesson, the teacher wanted to start the class by playing a 
game called hot potatoes. She needed that the students said a sentence about 
a touristic place they knew. 
VL3:the teacher said “when I say stop the person who has the hot potato will tell us a 
sentence about a touristic place” and the teacher provides them examples, writing on 
the board: “the Cartagena Aquarium is a beautiful place where you can see many kind 
of fish. “Salento is a colorful small town”. After the teacher wrote the sentences on the 
board they started playing. And she said: “pass it around, keep passing it around”, the 
students pass the ball around. When the teacher says “stop”, she starts asking the 
student N to tell a sentence, but, the student remains quiet. So, the teacher says: “just 
tell us your sentence about a beautiful place that you know” and the student G says: 
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“San Andres island has many beaches and has the sea”. When the student M took the 
ball he says; “Santa Marta is a beautiful and important place to know in life”. Every time 
the students would say their sentences they looked at the board. 
As noticed in this example, the students took as reference the written 
models provided by the teacher in order to think about their own sentences. As 
a result they were able to produce sentences. 
 
Language objectives and language functions: Scaffolding may also 
be connected to the awareness that we acquired about setting language 
objectives and language functions to our lessons. As a result, from the second 
lesson the researchers decided to include the language function and language 
objective which allowed us to force the students to use the language. 
After the implementation of our first lesson, we wrote on our journal the 
following: 
JE1: It is necessary to have clear the language objectives and language function, which 
we want that the students use in each lesson; we need to do like a summary at the end 
of each lesson to see if the language intended for the lesson was acquired for the 
students, because we need to see if they are learning not only about content but also 
about language. 
The second lesson which was about Colombian typical food had the 
following language function and language objectives: 
L2: Language function: To express likes and dislikes, comparing, and describing. 
Language objectives:  
Meats: beef, chicken, fish, pork, eggs, sausage 
Vegetables: beans, rice, potatoes, plantains, corn, capers (alcaparras) 
Dishes: Soup, entrée, side dish, drink 
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Seasonings: pepper, salt, heavy cream (crema de leche) 
Language structures: 
For expressing likes and dislikes:  I like ______. I don`t like _______. 
I like _____ because_____. 
My favorite _______ is _______.  My least favorite _______ is ________. 
I like eating _________. 
For comparing: 
 I rather have bandeja paisa than ajiaco. 
I prefer fish over meat. 
I like beans better than corn. 
 
Those language functions and language objectives allow the students to 
use new expressions and vocabulary, as it is noticed in the above example. We 
also could include the structure of the language implicitly. 
Audio visual aids: From our point of view, power point presentations, 
images and audio recordings were the tools that made the lessons easier and 
more comprehensible for the students. The audio visual aids were used as a 
support to explain vocabulary, to present the topic, and to catch the students‟ 
attention. We used those aids in all the classes. 
OL2: as observer I could see that the teacher used Ptt to present the topic about 
Colombian typical food, where the meanings of the ingredients were represented by 
images with its corresponding name.  
OL4: the teacher used audio recording to present the activity about Colombian accents 
so that the students could identify the regions that belong to each accent. 
In the above activity, in the lesson about regionalisms, the audio 
recording material became a great support because it would have been almost 
impossible for the teacher to imitate those Colombian accents. 
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Also from the students‟ answer in the interview, we confirmed the 
importance of the materials that we used. 
I: ¿Y cómo se sintieron en las clases? 
S.K: bueno yo personalmente me sentí muy bien, porque yo creo que el que hace 
agradable el ambiente es la persona que enseña y me sentí muy bien. La forma que 
ustedes dictaron las clases fue muy chévere, y la idea era aprender. Yo creo que pues 
que de la forma que ustedes enseñaron y con los materiales que utilizaron uno 
aprende. 
The students‟ answer to the second question of the interview made us 
think that they enjoyed the classes. They really liked the methodology and the 
materials. The students felt willing to interact with their partners and they also 
felt that they learned about the content and the language. 
The use of body language: Every time the teacher made use of body 
language, the students responded effectively because they understood the 
commands, instructions and explanations. 
In the field notes observations, we found that the teacher made signs to 
show some actions accompanied with expressions. The students understood 
such indications.  
OL1: The student L asked to the teacher what hips means so the teacher answered by 
moving her hips.  
OL2: in this lesson, the teacher was explaining the expression taste delicious and the 
students asked to her: what is taste? And the teacher answered by moving her tongue 
over her lips as she was flavoring. 
Exploring  Content Based Language Teaching 
35 
 
OL3: In this class, the teacher said “come here” and nobody answered but then, the 
teacher moved her hands asking them to reach her so they did it. 
With the above examples, we could realize that the students reacted positively 
toward movements, gestures and facial expressions made by the teacher. And 
they were good tools for us to avoid translation in those cases in where we did 
not find synonyms. 
Giving feedback: Sometimes, We took advantage of the moment when 
the students needed help to express an idea. But in general, we couldn‟t correct 
many of the students‟ mistakes; hence the lack of giving feedback was 
teacher‟s flaw since the students did not have the sufficient support to improve 
learning. 
OL3: Student M: “Colombia is a country… in the world”. Consequently, the teacher 
helps the student to say the sentence correctly by saying: “Colombia is the most 
beautiful country in the world”. The student repeated what the teacher said.  
Next, there is an example of missed opportunities to engage the learners 
in a discussion about the right element of the semantic field “shoes”. 
OL2:Student L: The student asks to the teacher, “and how do you say “pantunflas” and 
one of her partner answers “slippers” but the teacher did not correct it. 
 
In the preview example, it is perceptible that the teacher let the mistake 
go without correction; besides, what the student wanted to know was how to 
say was “alpargatas”. We know that because she was talking about dancers of 
Joropo. 
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From our journals we agree that giving feedback took place in our 
lessons. 
JE2: The teacher felt uncomfortable because the students showed interest to 
participate, but they didn‟t clearly understand what they have to do. Furthermore, the 
teacher felt unsatisfied because she couldn‟t correct learners‟ discourse errors that 
included deviations in grammar, spelling, stress, etc. 
The above sample made us think that in the second lesson the teacher did not 
provide feedback which let some gaps in the development of the lesson, and it 
maybe was a miss opportunity to improve vocabulary and to practice the oral 
skill.  
Teachers’ classroom language: Teacher‟s classroom language should 
be clear for the students to avoid misunderstanding. In the first lessons, we and 
our advisor noticed that our teacher`s language to give commands, instruction 
and to give feedback needed revision.  
During the advising sessions, we took notes of the classroom language while 
we were interacting with the advisor around our lesson plans. The advisor„s 
feedback was provided in terms of the content, and also in terms of the 
language that we needed to use in the classroom. 
After our advising session, we wrote down on our journal the language 
that we needed to address our students: 
 JE2: We also wrote down questions on the journal that we were going to ask to the 
students when they looked at a picture we had in the vacation lesson (guess where this 
picture was taken?).  
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JE3: When we played “hot potato” in the third lesson, we took into account the language 
that we needed to encourage the students to pass the ball around (pass it around, keep 
passing it around).  
To invite the students to participate (who wants to volunteer?) Who wants to write the 
sentence on the board? 
Any volunteer to write the sentence on the board? Now, let‟s write your sentences on 
the board.  
To congratulate the students: There you go! You‟re right! You got it! Well done! Terrific! 
Very good! You did a great job with that sentence! 
To correct the students: Hmmm…let‟s think about that again. You said….This is the way 
you say it…, not quite, do you want to think about it? 
How about if we say “in a lifetime” instead of “in life”? A native speaker of English would 
not understand “in life”. 
Have been taken into account these classroom language facilitated our 
performance toward our students. Therefore, our confidence improved.  
2. Student’s responses towards Content Based Language Instruction. 
Throughout the lessons, the students reflected a collaborative 
environment, also when group activities were conducted the students interacted 
around the topics and finally they responded using the language and content 
that was taught.  
The students collaborated among them to use the language, when the 
students were not very clear about the way to express an idea; we noticed that 
their classmates who had a higher proficiency level assisted them to continue 
with the idea. The before quote refers to the next example:    
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OL3: The teacher asks students to say another example so, student L says “Pereira 
is…” so the student moves her hands making a big circle and she was looking at her 
partners, signaling that she was thinking about how to complete the statement about 
Pereira, so the student M helps to her saying: “Pereira is a big city”. 
The mentioned excerpt shows that the student L had the idea in her 
mind, but maybe she did not know how to say “big” or she did not remember 
that adjective, thus her partner got the signal and helped her to finish the idea. 
From the interview we could also observe that the students felt the 
classmates‟ support. It is observable in the example below: 
I: ¿Bueno y cómo pueden comparar estas clases que recibieron con las que 
normalmente reciben en el programa? 
G: Bueno la diferencia es que las clases por uno estar con hartos compañeros pues a 
uno le da pena opinar le da pena decir algo porque de pronto a equivocarse y que los 
otros se rían, y aquí antes los compañeros lo ayudaban a uno cuando uno se enredaba 
para decir algo,… 
This illustration indicates the reason why the students felt comfortable to 
talk in front of the whole group and felt more relaxed or more confident at the 
moment of talking among them. They also found in their partners the support to 
express their ideas.  
Apart from the collaboration among students, we figured out that they interacted 
orally in class when group activities were conducted which was one of the 
purpose of our lessons. It is noticeable the following sample taken from the first 
class. In this class, the teacher developed a communicative activity which 
allowed the students to interact in couples:  
Exploring  Content Based Language Teaching 
39 
 
OL1: the teacher introduces an activity by saying to the students: “organize in pairs, in 
couples” and she is giving to the students pictures of dances and saying to each one: 
“do not show the paper to your partner”. At this moment, the teacher asks them to stand 
up and get into pairs to do the activity. The teacher explains the activity by pointing out 
a couple of students, and she says: “you have to say something about a dance in order 
that the other guesses what you have in your paper” so, the students start interacting. 
The student L says to the other: “this dance is from the Caribbean Coast” and “the 
instruments of this dance are: drums and clarinet” so the other student D says: “ummm, 
Mapalé” and the student D begins to describe the dance so that the other guesses the 
name. Finally, all of the couples finish the activity. 
According to the statement above, we could see that all the students had 
the opportunity to answer their classmates‟ questions orally. On the other hand, 
they felt relaxed when they were interacting among themselves. We noticed that 
the activity was well developed because the purpose of the activity was that the 
students say some clue information about a dance and the other students had 
to guess the name and all of them could get the name of each dance.  
Another sample that portrayed they enjoyed the classes, they really liked 
the methodology, the students felt willing to interact with their partners and they 
also felt that they learned about the content and the language was taken from 
the students‟ answers to the second question of the interview. All these 
information is reported in the next example:  
I: ¿y cómo se sintió usted en esas clases? 
M: es como si estuviéramos en una clase de inglés básico, pronunciación o algo así y 
aparte pues que ya esas son clases más serias, y estas eran como más didácticas. 
I: ¿cuales son más serias? 
Exploring  Content Based Language Teaching 
40 
 
M: Las de ingles básico y así pero éstas eran como más didáctica, más de uno hablar 
con el compañero, que bueno tener conversaciones y eso. 
K: bueno yo personalmente me sentí muy bien, porque yo creo que el que hace 
agradable el ambiente es la persona que enseña y me sentí muy bien, la forma que 
ustedes dictaron las clases fue muy chévere, y la idea era aprender, yo creo que pues 
de la forma que ustedes enseñaron uno aprende. 
With the sample above, we detected that most of the students 
interviewed expressed that they actually enjoyed talking in English; they liked 
English classes in which they could interact not only in small groups but also 
interacting with the whole group expressing their ideas, and the students also 
said that they learnt thanks to our dynamic way of teaching. 
We also found that the students learned new vocabulary, and they also 
expanded their knowledge about their own culture through Content Based 
Language Instruction. Throughout the lessons based on teaching language and 
content, the students learnt new words, expressions and structures that they did 
not know. They also learnt more about their own culture, and even about 
cultural issues that they assumed they knew but they realized that they did not 
know about it as much as they though. Such fact is observable after the 
implementation of the first class when we wrote down the following notes on our 
journal: 
JE1: Maybe the students, like us, have heard about Colombian dances, and they 
assumed they know the topic. To expand their knowledge on this topic or any other 
topic that they assume they know could result in an interesting experience for them. So, 
we are realizing that our lessons, more than teaching about the Colombian culture, they 
could be making the students think deeper about what they know of their culture. Maybe 
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they are becoming more conscious about the cultural issues that surround them every 
day.  
This extract made us confirm that before teaching the first lesson, we did 
not know how many cultural things the students knew or not. Now, we noticed 
that content based language instructions facilitated the learning process of any 
topic, and it also offered opportunities for the students to expand their cultural 
knowledge. After teaching the first class, we realized that the students did not 
know neither the names of some of the musical instruments played in the 
dances we showed nor the regions that belonged to each dance. We noticed 
that this class was helpful for the students to go beyond and to extend the 
cultural issues that they already knew. 
In the next sample, we could identify that the students kept in mind that 
the use of English in the classroom was a great tool to access or to expand their 
knowledge about Colombian culture. Besides, the students expressed that they 
learnt new vocabulary in English related to a cultural topic which was familiar for 
them; therefore they were able to remember the topics.  
The finding mentioned before refers to the following data collected from 
the students‟ answers to the first question included in the interview: 
I: ¿Qué piensan acerca de  las clases que hemos implementado? 
G: yo pienso que si son muy buenas, por lo que estamos como implementando la 
cultura colombiana y… o sea con el inglés, como llevando los dos de la mano, que no 
sea como aprender solamente ingles sino también como aprendiendo la cultura de 
Colombia. 
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D: Pues personalmente, para mi fueron buenas, ayudaron mucho para mejorar mi 
vocabulario en inglés. 
M: si eso me di cuenta porque fíjese que por ejemplo, lo de las vacaciones de 
Cartagena, hay muchas cosas que uno de pronto no sabe cómo expresar, decir, que 
estuve en tal lugar, entonces o sea esas son cosas, que de pronto en el inglés básico 
no las enseñan, por que el profesor no se va a poner hay a explicarle bien de todo, 
pero esas si fueron así como más didácticas y eso y más de la cultura, que uno ya 
sabe cómo se llama un instrumento y así. 
The students were able to remember most of the topics given through the 
lessons. This fact reflects learning in terms of content: 
I: ¿Qué cosas así pues que ustedes recuerden de las clases? 
D: Las regiones de Colombia, las comidas, las costumbres que nosotros compartimos. 
M: Las danzas 
I: ¿Como cuáles? 
K: Currulao, Joropo, Mapalé, los instrumentos que se utilizaban para cada baile, 
M: las vacaciones de Cartagena, sitios turísticos. 
 
This sample points out that the students really liked the lessons because 
they mentioned to have enjoyed learning English and also the content. They 
also liked the teaching method that we used because they said we taught in a 
dynamic way. They liked the manner we explain the topics in detail; for 
instance, the way we said and expressed past events and other grammar 
topics. They made a comparison between the Basic English classes and our 
classes based on CBLI and they recognized that in basic classes, they had not 
had the opportunity to learn about a specific content like the Colombian culture. 
They learned aspects of the language such as new lexicon and new 
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expressions related to the cultural topics we presented because in the interview 
they mentioned most of the topics taught in class. 
3. Lesson script and rehearsal as means of teachers’ growth 
 Initially, we made flaws in the first and the second lesson because of our 
lack of teaching experience. These flaws were made in terms of using the 
proper classroom language to address the students, following up the sequence 
of the lesson, and giving written models for the students to perform an activity. 
Consequently, we decided to make a script in which we wrote down every 
single detail about the class that we were going to teach. After designing the 
script, we used it to rehearse the class each other in order to have better 
teaching practices. 
We recorded the strategies cited before on our journal concerning the 
importance of designing a script and rehearse the lesson before teaching it: 
JE2: In the script we included specific language to guide the students in the class. For 
example, when we played “hot potato” we included in the script the language that we 
needed to encourage the students to pass the ball around (pass it around, keep passing 
it around). We also wrote down questions on the script that we were going to ask to the 
students when they looked at a picture we had in the vacation lesson (guess where this 
picture was taken?). We also included language to invite/urge the students to 
participants (who wants to volunteer?). Some of the language that we included in the 
script was language that we either did not know, or we were not sure how to express it 
accurately.  
The previous data shows that the script was one of the main tools when 
we train ourselves for teaching a lesson. In that way, we could have a more 
detailed guide for giving our lessons. 
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Accompanied with the script, we made a rehearsal of the lessons. As a 
consequence, we felt more confident and more comfortable when delivering the 
lessons to the students. When we rehearsed our teaching, the one who was the 
observer helped the teacher by providing feedback. This strategy was very 
helpful and we wrote on our journal about it:  
JE2: Rehearsing our lessons helped us to realize the anticipated problems that we did 
not foresee while writing the lesson plan. In addition, the person designed to give the 
class could modify her speech and spelling before teaching the lesson thanks to the 
feedback received from the observer in the rehearsal. 
Designing the script and rehearsing the classes also helped us include 
and practice the classroom language that we were not familiar with, as well as 
the proper pronunciation of words as recommended by our advisor in the 
feedback sessions. 
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6. DISSCUSSION 
In this section, we are going to introduce the discussion of all the findings 
we discovered after designing and implementing the lessons in our study.  
We reported in our finding that the use of sheltered techniques in our 
lessons facilitated our teaching process, because they helped us to develop the 
activities and to present the topics. Besides, they were the foundations that 
supported our instructions. As Echevarria and Graves (2007) cited in Thomas 
(2008) affirm: “Because many integral features of sheltered instructions mirror 
general best teaching practices, good teachers who use a variety of techniques 
to make content clear are already on their way to implementing sheltered 
instruction in their classes”. As in our lessons based on content language 
instructions, the use of sheltered techniques made the instructions design and 
implementation easier.  
One of those techniques was scaffolding. We found after implementing 
our first lessons that we needed to scaffold the students into the language that 
we needed for them to express their ideas accurately. According to Vigostky 
cited by Van Der Stuyf (2002) scaffolding is “the role of teachers and others in 
supporting the learner‟s development and providing support structures to get to 
that next stage or level”. This theory was reflected throughout the lessons in 
which we compelled and supported the students to use new expressions, 
vocabulary and structures. In that way, the students could scale into the 
language learning. Hartman (2002) cited in Van Der Stuyf (2002) mentions 
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some of the supports that scaffolds include “In the educational setting, scaffolds 
may include models, cues, prompts, hints, partial solutions, think-aloud 
modeling and direct instruction”, to scaffold our students we implemented 
different kinds of support such as: Modeling, language objectives and language 
functions, audio visual aids, the use of body language, giving feedback, and 
teacher‟ classroom language.  
Echavarria et al. (2000) cited in the Bilingual and Compensatory 
Education Resource Team (2002), claim that “modeling correct English after a 
student has made a pronunciation or grammar error can gently but effectively 
instill appropriate usage”. In concordance with this statement, we figured out in 
the current study that the lack of modeling affected the learners‟ development of 
the activities because the students did not have examples or references to 
follow the activities. Therefore, the participants made many mistakes at the 
moment of performing the activities. If we would have implemented modeling 
from the first lesson our students had made fewer mistakes. But we soon 
realized the importance of using oral and written models with the purpose that 
the students started to improve learning. This finding agrees with Echavarria et 
al. when they define that “demonstration is a model step-by-step completion of 
tasks, or model language to use with presentations. This scaffolds and 
enhances learning”. 
 
Modeling and scaffolding were connected to set language objectives and 
content objectives to our lessons. This allowed us to force the students to 
achieve the language and content intended for the lesson. Echavarria et al. 
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reinforce this finding by pointing out that “Content objectives must be clearly 
supported by lesson delivery, allow students to know direction of the lesson, 
and supply way for students and teacher to evaluate lesson in light of content 
objectives”. Setting content objectives in the lessons allowed us first all to 
remind us the lesson focus and to see at the end of each lesson if the students 
learnt about the content. In addition, Rohwer and Wandberg (2005) state that 
“content objectives define the essential intended knowledge of the discipline”. In 
our study, the intended knowledge was about issues related to the Colombian 
culture.  
Besides content objectives, we incorporated in our lessons, language 
objectives and functions which allow the students to use specific grammar 
structures, expressions of the language and key vocabulary related the cultural 
issues presented in class. This finding is supported by Rohwer and Wandberg 
(2010) who state that the language objectives will specifically define what 
learning is expected in terms of the language. In this study the language 
objectives and functions allowed us to keep in mind language aims that 
students needed to achieve in the lessons. 
As well as the previous sheltered techniques, we found significant the 
implementation of audio visual aids such as: power point presentations, images 
and audio recordings which were the tools that made easier and 
comprehensible the input for the students. The audio visual aids were used as a 
support to explain vocabulary, to present the topic, and to catch the students‟ 
attention. We used those aids in all the classes. With this finding, we concord 
with Echavarria et al. (2000) who affirm that “pictures, photos, and visuals: 
provide visual support to harder concepts. They help relate to prior knowledge 
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and oral presentations. It is helpful to include models, charts, overheads, maps, 
and timelines as you are presenting concepts”. And “Multimedia: film clips, 
songs and chants, posters, computer games, etc.--related to concept solidify 
key concepts into the deep memory”. In the present study, we used some of the 
audio visual aids suggested by Echavarria et al. and we incorporated some that 
they do not mention, such as: ptt, posters, audio recordings, etc. Nevertheless, 
we obtained the expected results which were to make the concepts 
comprehensible for the students. 
Apart from the sheltered techniques mentioned above, during the 
implementation of each lesson we realized that in the classroom, the students 
made some mistakes when they were exposed to use English language in an 
oral way. But sometimes, we took advantage of the moment when the students 
needed help to express an idea. However, we did not correct many of the 
students‟ mistakes most of the time because we did not have enough 
experience in the matter. On the other hand, with regards to Echavarria it is 
argued that “providing feedback clarifies and corrects misconceptions, develops 
students‟ proficiency in English, allows for paraphrasing students‟ responses in 
correct English and complete sentences, and regularly gives feedback to 
students on their output”. Throughout the lessons, we figured out that we as 
teachers could have corrected the students‟ mistakes; therefore improving their 
proficiency in English.  We honestly confirm that our lack of practice on giving 
feedback did not help the students to get a better understanding of the 
language.  
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Similar to Echavarria et al. (2000) assertion about providing feedback, we 
also found in Harmer (1994) that “correction helps students to clarify their 
understanding of the meaning and construction of the language. It is a vital part 
of the teachers‟ role, and something which the teacher is uniquely able to 
provide…” During the study, we did not correct learner‟s mistakes. Such fact 
was a teacher‟s flaw that should be considered and implemented in future 
classes because giving feedback is necessary when the learners are in the 
process of learning a language.  
Other sheltered technique which was helpful when teaching was body 
language use.  This teaching strategy allowed the students to respond 
effectively in terms of understanding some commands, instructions and 
explanations given by the teacher. Such finding confirms what Brown, H.D. 
(1994) claims about that “nonverbal messages are very powerful. In language 
classes, especially, where students may not have all the skills they needed to 
decipher verbal language, their attention is drawn to nonverbal communication”. 
In addition, what Miller (2005) affirms that “body movements and gestures are 
another way to communicate meaning… body movements can support or reject 
the spoken word. They should [. . .] confirm the verbal messages the teacher is 
giving”. The previous assertions confirms that in this study,  the students 
focused their attention on those movements, gestures or other kind of body 
language used by the teacher which served as a great support for students to 
understand what the teacher was intended to express. Therefore, the students 
could respond successfully. 
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Concluding with the sheltered techniques implemented throughout the 
lessons, the current study revealed that teacher‟s classroom language should 
be clear for the students to avoid misunderstandings. After observing the first 
lesson, we and our advisor noticed that our teacher‟s language to give 
commands, instructions and to give feedback needed revision. This finding was 
related to what Echavarria et al. (2000) defined as “Appropriate Speech: Use 
speech that is appropriate to students‟ proficiency level slow down and 
enunciate where applicable”. Referring to this study, the “appropriate speech” 
that Echavarria et al. mention and define correspond to the situations we 
observed  in the classroom in which language was relevant to improve our way 
of addressing our students in different situations such as: to congratulate, to 
correct and to ask to follow an activity. 
 
We found that the students created a collaborative environment inside 
the classroom to complete an idea when they participated in an oral activity.  
According to Slaving (1983) and Sharan et al. (1984) cited in Nunan (1992) “in 
practical terms, collaborative learning entails students working together to 
achieve common learner goals” in our study those common goals were to 
participate in oral activities. Also Karin Rich (No Year) asserts that “collaborative 
group work […] requires the students to use their newly learned language in 
ways that increase competency in both language and content” Besides, in this 
study we found that the students participated orally when group activities were 
conducted. As Harmer (1998) asserts, in groups, students tend to participate 
more equally, and they are also more able to experiment and use the language 
than they are in a whole class arrangement. From our collected findings, we 
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could say that our students participated more in an oral way when they were 
grouped up. This finding converges with Echavarria et al. who state that “talking 
with others, either in pairs or small groups allows for oral rehearsal of learning” 
 
The impact of Content Based Language Instruction (CBLI) can be 
reflected in Grim‟s (2008) study which demonstrated the effectiveness of 
content enriched instruction with the integration of focus on form. Grim‟s 
participants could learn all of the three important things in this study (grammar, 
vocabulary and culture) at the same time. Similarly to Grim, in this study was 
found that through CBLI, the students learned new vocabulary and also 
expanded their knowledge about their own culture, even, about issues that 
participants assumed to know. Students realized after receiving the lessons that 
their perception about Colombian culture was quite wrong as explained in the 
findings.  
On the other hand, in reference to what it took to design and implement 
content based language instructions; we found that it was necessary to design a 
script in which we wrote down every single detail about the class that we were 
going to teach. After designing the script, we used it to rehearse the class each 
other in order to have better teaching practices. This finding is connected with 
Harmer‟s (1998) premise that make reference to “the kind of plan that teachers 
make for themselves can be as scrappy or as detailed as the teacher feels is 
necessary”. In our case, it was necessary to implement the script as a support 
to follow the sequence of the activities when we were delivering our lessons. 
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Thus, the script for the lesson was used as a rehearsal which helped us not 
only to plan our lessons but also to practice before teaching them.  
Different to the process of planning a lesson in “experienced teachers” as 
Richards and Lochkart (1996) assert that “this sequence of sub-activities for a 
lesson establishes a kind of format or script for the lesson…experienced 
teachers often have a mental format in mind when they think of a particular kind 
of lesson” . 
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7. INSTRUCTIONAL AND RESEACHER IMPLICATIONS 
Our research project has instructional and researcher implications, the 
instructional make reference to those pedagogical issues carried out in our 
study and the research implications which are those aspects that we did not 
cover deeply, and can be explored by future researchers. 
Instructional implications: After conducting our research project we 
can say that, implementing sheltered techniques is an important aspect to take 
into account when teaching content based language instructions is carried out, 
since those techniques facilitate the teaching and learning process. For 
teachers who want their students to use the language orally and promote 
collaboration among them for achieving the goals of the activities, we 
recommend to implement group activities. Also making scripts and rehearsals of 
the lessons can help the less experienced teacher to have better teaching 
practices. 
Research implications: Even the present research was about the 
Colombian life topic and the students responded positively to it, we did not ask 
the students what they wanted to learn about, so we think it could be suitable 
for futures research projects, to explore about the kind of content that learners 
like the most, or to figure out what is the content or topics that could cover the 
student‟s needs, since it could ensure the students motivation and therefore 
learning. 
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Another aspect that emerges from this project can be to implement a 
research project which explores the comparison between content based 
lessons and grammar based lessons to see how language learning occur 
meaningfully and more effective or to see why do teachers prefer one over the 
other.  
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8. CONCLUSIONS 
In this section we will draw the conclusions that emerged from our study, 
taking into account three different aspects: What it involves designing and 
implementing Content Based Language Instructions, How our students 
responded to CBLI and What was the impact of CBLI in our participants.  
After conducting the present study, first of all we concluded that the use 
of sheltered techniques  are essential when teaching Content based language 
lessons, since they allow to make the content comprehensible for the students 
and to learn about  language at the same time. In addition, the teacher should 
use as strategies as possible to plan effective lessons, as in our study we 
needed to make very detailed lesson plans and rehearse the classes. 
Second it is important to highlight that the students responded effectively 
to the group activities since they collaborated among them to complete their 
ideas and to achieve the aims of the activities, they also participated orally 
when they were grouped or paired up as it was reported in our findings section 
Finally from our study was reflected throughout the lessons the positive 
impact of Content Based Language Instruction, since, the students could learn 
new words, expressions, structures, improve pronunciation and also learn more 
about their culture( which was the content in our lessons)  when CBLI is carried 
out.  
After implementing the lessons, after have been observers, and after we 
analyzed the data, we can reinforce that CBLI allows view the language not only 
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as an aim, but also as a tool in order to access information and to acquire 
content. If students see the need for interacting with their classmates to learn 
new information and to give their opinions about class topics, the learning of a 
language becomes not only more interesting, but also more effective.  
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10. APPENDIXES 
APPENDIX 1: 
SAMPLE LESSON PLAN 2 
Facilitator: Yuly Alexandra Ortiz  
Date: 27/03/10 
Grade Level: Basic English from the T.E.F.L. program 
Topic: Typical food in Colombia 
Time:  45 minutes  
Anticipated problems: It is that the students do not feel motivated to 
participate in class. 
Possible solutions: In each activity, we will provide them the necessary 
vocabulary, modeling, and scaffolding to help them succeed at the activity. 
Content objective: During that session, students will be able to learn about 
some different typical food in Colombia through diverse activities. 
Language function: To express likes and dislikes, comparing, and describing. 
Language objectives:  
Meats: beef, chicken, fish, pork, eggs, sausage 
Vegetables: beans, rice, potatoes, plantains, corn, capers (alcaparras) 
Exploring  Content Based Language Teaching 
62 
 
Dishes: Soup, entrée, side dish, drink 
Seasonings: pepper, salt, heavy cream (crema de leche) 
Language structures: 
For expressing likes and dislikes:  I like ______. I don`t like _______. 
I like _____ because_____. 
My favorite _______ is _______.  My least favorite _______ is ________. 
I like eating _________. 
For comparing: 
 I rather have bandeja paisa than ajiaco. 
I prefer fish over meat. 
I like beans better than corn. 
Materials to be used: Board, markers, video, papers and posters.  
Warm up (10 minutes): At the beginning of this session, the teacher will make 
a review about the Colombian dances studied in the previous lesson. The 
teacher will hang the posters and will show just short snippets from the video 
about Colombian dances. The students will be asked to work in pairs to make 
an oral presentation of two dances per group, before that, teacher will provide 
an example to do the activity, saying some sentences about a different dance 
and teacher will write it on the board, e.g.: teacher will say “Bambuco is a dance 
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from the Andean Region” and “the instruments for the Bambuco dance are: the 
flutes, the maracas, the drum and the guitar. 
Procedures (10 minutes): To start with the class, the teacher will show a slide 
presentation with ingredients of Colombian typical foods with their pictures. The 
teacher will point out the ingredients and talk about each one, to contextualize it 
so, e.g.: teacher will say: “I like red beans because they are nutritious”. The 
teacher will give students a piece of paper with some pictures of Colombian 
typical food and a list of some ingredients. The students will be asked to match 
one ingredient with the corresponding dish or dishes then, teacher will ask them 
to share it with the group and ask them to compose a statement. The teacher 
will bring her own statement written on the board. For example: “The Colombian 
typical dish of “sancocho” is made with plantains, potatoes, yucca and beef. I 
like this dish because it is delicious”. This activity will take 15 minutes.  
Activity 1 (15 minutes): Teacher will ask to the students to pick up a piece of 
paper which has a name of an ingredient so they will be asked to create a 
sentence using (I like/don‟t like) E.g. the student chooses “pepper”, so he/she 
will write on the board the sentence created, “I like to put pepper in the ajiaco 
because it seasoning” Before they will do the activity, teacher will simulate 
bringing a bottle of pepper and will say the sentence about this ingredient. 
Activity 2 (10 minutes): After watching the slides, Teacher will give the 
students some specific questions about them, which students should answer 
orally. These questions are: Do you like Mondongo? Why? What is your favorite 
Colombian dish? Why?  
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The teacher will have all the students ask all their other partners the same 
questions, and have them take notes of their partners‟ answers. After they 
complete their answer the teacher will take one student as an example to show 
how they can answer, the teacher will ask Maria what dish do you like? Why? 
So she can answer Bandeja paisa, is good. So the teacher will say and write on 
the board: “Maria likes bandeja paisa because it tastes delicious.” The teacher 
will continue asking Maria questions, so that the teacher can write on the board 
the following: “Maria likes bandeja paisa because it tastes delicious. She 
doesn`t like XXXXXX. Her favorite dish is XXXX”.  After all have asked the 
questions to all their partners, the teacher will give them 5 minutes to write a 
report on one partner by following the model on the board. So, the report will be 
something like “Alicia likes Bandeja Paisa. She doesn’t like Mondongo. But her 
favorite Colombian dish is Sancocho”. Then, the teacher asks each student to 
report to a small group and then one member of the group reports to the class. 
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APPENDIX 2: 
 
Field notes observation # 1 
March 6, 2010 – 11:00 a.m. to 12:00 m. 
T.E.F.L. first semester students. 
Observer: Yuly 
 
The teacher enters into the classroom at 10:30 a.m. and I notice that the 
teacher is hanging up four posters around the room. No student has arrived yet, 
so, I have the opportunity to look at the posters. One of them is about Cumbia 
Dance; each poster has a picture of a couple dancing. Next to the picture are 
the names of the instruments with the corresponding images. Below that, there 
are sentences in present simple related to the dances. These dances are: 
Joropo, Currulao and Mapalé. I realize that the class will be about Colombian 
Dances. I see that the teacher is turning on a computer and connecting it to a 
video beam.  
At 11:00 a.m. three students arrive to the class, the teacher greets them and 
asks them to wait for the other students five more minutes. The other students 
enter to the classroom at 11:08 a.m. So the teacher starts the class greeting all 
the students and she asks them to stand up by raising her hands a little bit to 
indicate the action while saying “Please, stand up”. At this moment, the teacher 
is giving some instructions to the students, she says: “Walk around the room 
and see the posters and pay attention to the words, the sentences and the 
pictures, please”. I assume that the students understood because they are 
following the instructions. 
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APPENDIX 3: INTERVIEW 
I: Interviewer/ M: Michelle/ G: Gustavo/ D: Duvan/ K: Karen. 
I: ¿Que piensan acerca de  las clases que hemos implementado? 
D: pues personalmente, para mi fueron buenas, ayudaron mucho para mejorar 
mi vocabulario en inglés. 
G: yo pienso que si son muy buenas, por lo que estamos como implementando 
la cultura colombiana y… o sea con el inglés, como llevando los dos de la 
mano, que no sea como aprender solamente ingles sino también como 
aprendiendo la cultura de Colombia. 
M: yo opino que fue muy enriquecedor ya que eh… como dice mi compañero 
se pudo mezclar los dos tipos de cultura, también cosas que uno hace, las 
vacaciones y aprender más lenguaje. 
K: Bueno, realmente me pareció una actividad muy chévere ya que 
aprendemos no solo de lo que… pues de vocabulario y todo esos temas, sino 
que también aprendemos de ustedes, o sea como nos vamos a comportar 
cuando ya nos toque enseñar y como otros temas nuevos no siempre los que 
se dictan, sino pues hablar de otro como cultura colombiana en inglés. 
I: ¿Y cómo se sintieron en las clases? 
D: Bueno en la clases personalmente pues fueron didácticas fueron muy bien 
expuestas por ustedes 
I: y como se sintió usted en esas clases? 
D: para mí no pues me sentí bien como si estuviera en una clase normal de 
ingles 
G: yo me sentí muy bien, aprendí mucho, me gustaron las clases ojala 
siguieran el proceso, creo que es muy chévere. 
M: Yo también aprendí mucho, aprendí como le digo eh… también nuevas 
palabras, es como si estuviéramos en una clase de inglés básico, 
pronunciación o algo así y aparate pues que ya esas son clases más serias, y 
estas eran como más didácticas. 
I: ¿cuales son más serias? 
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M: Las de ingles básico y asi pero esta era como más didáctica, más de uno 
hablar con el compañero, que bueno tener conversaciones y eso. 
K: bueno yo personalmente me sentí muy bien, porque yo creo que el que hace 
agradable el ambiente es la persona que enseña y me sentí muy bien, la forma 
que ustedes dictaron las clases fue muy chévere, y la idea era aprender, yo 
creo que pues de la forma que ustedes enseñaron con los materiales que 
utilizaron uno aprende. 
I: Bueno y como pueden comparar estas clases que recibieron con las que 
normalmente reciben en el programa, 
K: Bueno pues la comparación será como, pues yo creo que mucha, por que el 
cambio de profesor, cambio de materia o solamente en cuanto inglés? 
I: en cuanto a todo, pues sobre las clases 
K: Cambio de profesor, cambio de área, entonces tampoco se comparte 
siempre con los mismos compañeros sino que se interactúa con otras personas 
y acerca de otros temas, entonces yo creo que ahí se vería como la diferencia. 
M: también como yo decía anteriormente , también se nota de acuerdo a que 
por ejemplo son mas didácticas, son como más libres, no es como tan.. si de 
pronto si voy a  hablar me da pena, no sino que es como más libre de 
expresión, uno se puede equivocar y pues ustedes están ahí para ayudarlo a 
uno y todo eso. 
G: Bueno la diferencia es que las clases por uno estar con artos compañeros 
pues a uno le da pena opinar le da pena decir algo porque de pronto a 
equivocarse y que los otros se rían, y aquí antes ellos lo ayudaban a uno 
cuando uno se enredaba para decir algo, entonces nosotros con estas clases lo 
que uno aprende es como a confiar más en uno mismo, ser como mas 
autónomo en el momento de hablar. 
I: ¿pero en cuanto a los temas que ven en clase, como los pueden comparar, 
los temas que nosotras dimos, son los mismo o...? 
G: No, no son iguales, para mí son mejores porque así aprende uno más. 
I: ¿Cuales son mejores? 
G: las clases que ustedes nos dieron. 
 
 
 
Exploring  Content Based Language Teaching 
68 
 
 
APPENDIX 4: JOURNAL ENTRY # 1: 
During the designing of this first lesson, we faced some difficulties, because we 
didn‟t know some of the important vocabulary for presenting this lesson, we had 
to look up many words related to the Colombian dances‟ topic, such as the 
name of the instruments used in each dance. Our difficulty is that we didn‟t 
know some of those instruments even in Spanish. To teach topics based on 
language implies to know deeply about the subject and to know well the 
language in which that topic will be presented.  We assumed that we knew this 
topic well because we are Colombians. Now we realized that we didn‟t know 
about this topic as much as we thought. Even being Colombians and having 
heard about the dances, did not make have expert knowledge to plan our class 
just from that knowledge. Therefore, we had to look for information. Is 
necessary to investigate about the topic (even if we are familiar with the subject) 
that we are going to teach to avoid wrong information 
As an example of the reflection above, we were confused at the beginning of 
the lesson designing, because we chose chirimia as a dance to be taught, but 
when we started searching information deeply about it, we realized that chirimia 
is just a group of instruments that produces a rhythm. Because of this fact; we 
made some changes in our lesson. We got surprised because we were almost 
sure it was a dance; since one of us was living most of her life immersed in the 
culture to which the chirimia rhythm belongs to. 
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APPENDIX 5: POWER POINT PRESENTATIONS SAMPLES 
TYPICAL FOOD IN COLOMBIA 
 
 
 
 
 
 
 
 
 
 
There are different kinds of Colombian typical food. 
Different Colombian regions have different dishes. 
 
 
 
 
 
Exploring  Content Based Language Teaching 
70 
 
 
 
 
 
 
 
 
 
 
 
 
Ingredients:                                 
 Chicken (pieces)  
 Corns 
 Potatoes                       
 Heavy cream 
 Capers 
 Scallions or onions  
 Salt 
 Pepper  
 Chili sauce  
 Avocado  
THE AJIACO 
The Ajiaco comes from Bogotá and it is a Colombian potato 
soup 
 
